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IDEHTIPIEBS 
ABSTPACT 

The need to broaden the perspective of foreign 
language study in order to aake it available to the sajority of 
secondary students and the place of foreign languages in the 

J^'* are discussed. This paper suggests that foreign language 
considered a social study. The evidence cited hire supports 
foreign language stud, as consistent with the 

mi il tij:?.?^!*;f*^i°'',^'* S**''*'^ "^l^ss overall syllabus 
aiss of social studies/science, as eell as the overall aias of 
foreign language curricula; and the needs of the coaaunity. 
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SYNOPSIS 



With thtt prttsting concern caused by the decline of foreign language (PL) study 
In New South Wales • educators and administrators are seeking ways of implement'* 
ing change. In a previous study cor4cerning the decline, tne present author con 
eluded that effective change begins with an awareness of the narrow perspective 
in which FL study has been conceived and with the desire to make PL study avail 
able to the a^.jority. 
(See Robinson, 1973) 

/ 

Given such an >«iWarenesa and desire, several important questions ariset 

i How can we broaden the perspective in order 

to make PL study available to the majority 
of secondary students? 

11 tn the new context , where does PL study be-* 

long in the curriculum? 

This paper proposes that answers to tfiese questions may be found by - considering 
foreign language study as a social study. The evidence reveals that such a con 
ceptiOn of PL study is consistent witht 

.1 the overall aims of education in New South 

Wales. 

11 the overall syllah^jis aims of social studies /science 

as well as the overall alms of foreign 
languages. - 

iii the needs of the community*. 

The evidence furthec^reveals that while social studies and foreign languifiges 
share parallel overall aims as well as enrolment trends, they are in a \ 
juxtaposition with respect to the type of student enrolled in each and the 
academic status attached each. Arbitrary decisions regarding who shou^ 
study a particular subject and what the subject should entail have become' 
eynonymous with the intrinsic nature of the subject and the ovexaXl goals re- 
sulting in questionable placement in the curriculum and arbitrary, if not * 
unwise » assessed academic worthiness. ^ 



THE CONTEXT OP rOREXQN LAKGUACE STUDY 

Th« purpose of thm prssant paper is to bf ixi^ forward fevldence to pr^ovide a new 
context tot foreign language study i^iich willi 

I. nake FL study available to the majority 

of secondary students by setting achieve* 
Rmnt goals which are senaitive to tha 
needs and appropriate to the abilities Of 
the average student. 

11 fit PL Study within the general social 

tnd ttducstLve framework of secondary 

education. ^ # 

» 

111 n^et premising needs of the conmunity iu 

, V rA^jari the lessening of pro3adlce» 

intolerance ami hostility towards and among 

s:).^.^\;»rs irnr. lirferoat ethnic and lanquago 

.;rjups hy at.»t:tin:? as the principal goal the 
lessening of r.r-'^cv^ntr ic'-i ty. 

In pt^i^iQnUr.q eviJencd thas oaper questions th?^ loii academic status presently 
f;?und in .social Studies and Social Science and prov^fdea a case of an inter- 
diaciplinjiry a|9proach to secondary education which y^lj^ enabla the majority of 
secondary students to benefit from both the.^atudy of man (Social {teienoe) and 
the unique language/r jitural environments in which man develops (foreign 
lagf luage study) without imposing *acadosiic exclusion' (af' in the pMsent eaae 
of PL study) or jeopardizing matriculation (aa kn tha profient eaae of Social 
Science ) . 

a 

o . , , 

, .'Ttfir;r,RAMEl^^ GfcNBRAL EDUCATZCm IN lltit SbUTH MES SECONDARY 

• StmOOLS 

' ' ■ ■ ■ 1 ■ I ■ ■ ■■ ■ ■ ■ i j , , 

In determining the framework of 9oneral education, three basic quest iona must 

be answered: 

i Who is to be educated? 

ii Nhy is he to be educated? 



What are the moat important behavioural outcomea to be 



Who i*i to tm tfJucated ? 

*;.;.i/jf RTF^RT An«wer» the first qudsticn t^ucclntly: 



It is sie^t Then, t^.st the ^^al rf raking forotgn language study as woll as 
Suwxil Science jpprcpriati: and available to ail secondary students is consistent 

witr. .e jt^nt't^l c:>nception ot secorui^jry.. education* 



: : ' » *•# * r^i;-. Vir^^j; :ur;i,-? ir ^ in**i;wlo'i to "neet tho Jtan lards which 
trm •* - *t r.» ^.^rant^"* v uriv^rTity. 7hia systen wculi nrrcar. -^.jgi^^i- 
1. . . --i^ I :r; ^err*-. M. : * -toiqfn 1 atu(ii?nts who ont-»r Tprm 

r.rtir-i** tJ tertiary stulios, ifcut not nc^ccssarily in lingua'jcsj. Thcso 
staniiriJ r'»» jr jitei j :rl3St:i :3ystQr which has beccnc self -fc-rr otuatina t 
becauAo tr.o !{t.aniaria are inapprcpriate to the needs ml ahilitie^ '^f the 
rv»iority students, they choose not to enrol in foreign langua?^? study, 
leaving such study to an dlite minority , for whom tho standards in turn appear 
jipprrpriJte. Hcwi^ver , even the numbers of acad«nically gifted students who 
elect foreign language study Is declining markedly. (See Robinson, 1973.) 

"lStandard9 d0fnand0d th0 Vniver§ity) 
can not be met at the aoat of en-* 

dangaring tha provision of a sound ^ 
general ifduaation for all adolesoentB^^ 
(Vyndham Report^ p. 6?) 

In the area of Social Studies (and now Social Science) » a similar situation has 
arisen* buc in reverse « Because the subject has not continued through to the 
H»S.C,, it is of no consequence for matriculation, / This lack of matriculation 
status has inhibited enrolment in Form Zl of thos^ students who pl-an to con* 
tmue to the H.S.C. Through generalization , the subject has b^exudeemtft. 
unworthy of * serious* study and delegated to a very'^tloir^sCatus in the 
curriculum. As a result, few students elect to enrol, and of those who do, a 
majority have low X«Q«"% which in turn affects stai»)ards of achievement. Once 
again the subjisetr i» not really available to the majority of secondary students. 

>• 

/ 
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In »rJ«r to tulfvl t^t» *iitn ftf providing An education for all 4idolescents • the 
litiitatt jI fortfun Unv|U4 |e »tuJy well as Social ?ci«nce neevia reconsidttrat ion. 

Wh^ - iH tht? atUii<*nt to be educa^tigd ? 

T^i!» n 19 5 c^mpleK on*? auae of the complex needs of the indiviiaal 

jin 1 t'c Ho«.*ieiy. lU)wever t s«»veral principal themes C!inerqet one of which is a 
i a I >nt» : 



•\ 



• * ./ »*« *,* / . v.' - . • • 

t • ^.i , * *: / y i^j j ^ ' . ^: ^ : • * * 

' ; ■.• . .•:« I ' J » • V * 

i.» ' • x: *«? , . .» ^ * . * , t 

• - • ' » ' ^ 'ti^fii 7^ f ?• . . r / 

- i» • • ..." 

♦ r re , r . ; 

"... 4^tffrj!?ji'ii r-.*^ t« th^ v-r:i 
A -^d f .V n ijp^ .?Ju£?j£ re**:, p. e) 

withm this context, the study of a foreign language with the principle aim of 
ariuirir.i understanding of the way other people think and feel^ rather than of 
ac^uirin.; a Unquage skill per se or the ability -to ^analyse literary material, 
seems of the utmost importance* Of course, skill acquisition, . literary analysis 
rogardmg the literature of a civilisation, and socio-cultural understanding are 
not mutually exclusive. It is a question of emphasis (e*g* which are the means 
and which are the ends?) and the specification of specific behavioural outcomes. 

wh^tt are the behavioural outcomes to be achieved ? 

rhin 4ut*4ticn leads to multiple answers* Behavioural outcomes may be classified 
IS r^ninitive, affective and most importantly as an integration of both, as in 

^^^^^ of the development, of values. Because an individual and a society 
oprr«t»» nn the bisis of values, two of the principal outcomes of an educational 

erIc h 



•ytttfffi in 4 JipmocrAtic society Are the Jevelcpment :>f critical thinking with 
respecr tne f ':?rmu 1 Jt ic^n ut values \t\A tne ievelopment ot t'^ler^nce with 
rt*|,eji tu r^e .aluu« jt jtnera. rheje jp^ear to be .irinng the hi|hi»Ht 



\ 



vr.^ALL a:m< r^»pEi^N LA:^^.^ a.ie:i and .-'".r2>L •■•-'•nii^J scTi:r;cr 



\ .V*v;r?.?\? ♦ :e ^.-r^^ral f r^inework. of education, a stu/.y of people of either 
*ui«^ .r'*d. • ' Valu^-^ •'h^'V i-ri i and their re«?^t»ctive origins, the* iiociotiea 
\ tn«f/ ..av»^ le/eloped, anl the languaia they use to express this unique co"npo»ite 
\v.-4llea • •ultare' wculJ ^poe^r to be* the most relevant conception of education 
tn a tjrfim lanquue and culture. Such % cor. j<?r t i^n wcuM loaicallv ne<»d to be 
ir.t •.::att?;y linked with the area of th*» curriculum known as social studies or 
tr^ social siJiencet. 



The Iin< ?f ronnKJnality between foreign lanquaqes and social itullos' has existed 
m -^:ti*ial Educational policy long at have ihe Social Studies/ SAcial 
f?ci.*nce ind foreign language syllabi, as shown m the following listlof excerpts 
fr-.n tnt»s^ -lyllar^i, i 

■ i ■ 



vlcBf find thr u^h thi$, rr^-ztrf zvfr^.^riticr 
tclerinij^ them ^n.i \hmir pr-i!<?"?a." 

ERIC ■ i) 
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'1^0*!^. .Ki •'i^u'i • * •p»t» '^r2^ti • 'warn 



-1 , 




Zn All of the iboy# eKccrptti th<? central thene i« the racoqniflon and undhir* 
«t4r.iLnj :t dlf^rences Jin^nq people with the ?'^al cf developing tolerance for 
co*<%xiBtonce ai^onq dtfferinq memborfi of tne Auntrilian eoRtnunity and of the 
wK>r«J i.*afsmiuiUty> In order tc realize this goal it aust b« translated into 
tian^t'^le ^rfortnance achleveiMnts which are the object of eerious teaching and 
evsl44t;ah. Foreign language study could provide a vehicle through which these 



10 



roreyyn Unjaaj^ ifttf>rpr»t#d within a_ ioeial •cieno conf xt t ftomtf 

It may helpful to c}iv« m f«w «pisci(ic «itAflipl«« ot hov PL study fi^i<t^t torn In- 
tvrprettfd wiLhin a iiucial aeL0nc« contexts 

In iiaicassinq a concuptual framc^wotk for the Form t introductory • our so on 

Arui Society > the Social Science Syllabus included several notions directly 
applicable to a tnreiqin language and culture study t 

•^••t ("^f^I htm f.' Bjt'fjify fh«a# nr0l§ 
jhi^H .*.rei^at .'f J nati:c>rk of ifiBtitutiona^ 
• .v«i\j' prj.»f:i?tfa^ ayat^ma and jrcupa*** 

r. 

Often these institutions* beli«»fs» and social practices are unique to a parti- '. 
cuU£ / culture Mud can not he oxpressed through the signs of another culturet 
they mu»t therufure be conceptualised within the language of the ^target* 
culture at ^itprevsej throaqn linguistic and parallnguistie signs* 

For example » a society *s system of differentiating social relationships among 
people IS Jirectly expressed through the levels of speech used within the 
coffimunity« Instituticnt such as the Spanish *tertu!ia* can best he ccMSfirehended 
by experiencing the *tertullA* either directly^ or indirectly e*g* through 
reading about events occurring in the context of a 'ter^Wlia** To translate 
the term as '^m social aatherlng for conversation or entertainments party*** 
IS imprecise and omits ttte elements most essential to cross*eultural understand^ 
in^, namely th^ae things which are unigje to tht Spanish culture and %#hich are 
•not translatable. 

•;*iT jrtf jttn^rattjf /tfSt plentiful than the 

f ^r tham, A$ a reauZe, mn§t §ooi0tim§ 



*A^PLETO!i*> REVISED CUYAS LICTtONARY. Nav York : Appleton*Century«*Crof ti, ' 

1 1 



/ jhJ priui 1^00^. Conflict uiithin i..v^/^f^ 

t*jri\ to# nai$d9 diff^r^nt groups 

( »f »\ ^•i t • p. I ; 

mthm this conteKt.. trie study ot the French Unquaqe «nd culture amy lead to an 
undtfrst^nainHi of the court ot Louis ttui XtV» the French Kevolutionf the politics 
sn«1 |H3E>uliir ity of De Gaultef the French Nuclear Teeting in the PecifiCr end the 
Pilrisienne who JisJeins thi^ non--Prench-spsAliinq tourist. Through e conceptual* 
itetion of isUs^i fsir« • lib^rc*^ eislte^, fr«teftttc#» sstionelltf* end their 
u^rtsnce.^n the evolution of French lifot the rrenetasen end his way of life 
become eomprehendi^^le. 

Sinilarly# the study of Oerman should not quietly avoid reference to Hitler *s 
Germany. Rather » students should have an awareness of the various elessents 
¥hich together brought about Hitler's rise to poMry the combinaticm of 
economic, social and political factors set within the ideolgical Jram^fork of 
German civilisation^ the idealism* the desire for perfection^ the nationalism 
and the austerity as expressed through the language itself » the writings oC 
^tiietsche and the music of Wagner* To label the situation an *incomoreheneiblet 
freak atn^city* is to run the risk of a reoccurrenoi anywhere in the world. 
need to conceptualise, analyse and understand the multiple and inter*«onnected 
causes, the human elements involved t and confront our own human weaknessee in 
order to prevent in)usticee in our own community. 

0 

Community need for social sensitivity and the lessening pf ethnocentricity 

Ikmong the aims of the Social Science course is the developmii^nt of * Social 
SensitVvity* ta the needs» viewpoints and behavioural patterns of others^ 

^-^^ - irtiich involves ^mn^ouruging tHe ^tudant to 0th0P0 ^ a§ himd^lf^ and to hAV0 

f^n^arn /"^p th^ inpr0V0^0nt of th0 Qu^jlttk of life of thm individual and the 
jr ur, * • U- 'fi\T x}Jxtr0n0§f dn^ tol0ranc^0 nf baliafB c^nd oultural patt0rn» 

j^stility toward J and among speakers of different languages in the school and 

t^.o community due to the lack of social sensitivity^ is becoming a frequent 
Q OC iTTone^^ In the State of New South Wales, with the increasing nt&ber of 

ERIC 
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p«opl« from different ethnic *nd lan^ueqe backgrounds^ the need to develop thle 
•ociel sensitivity is particularly acute* 

I • Th^ h<?jimta trass of an aa^tiirn -.^^ ^ 
n^k^burbs kijh $^hooi says in auggeBtiovA* 
.^f\ Jiaaipt^'nc t hsr staff : *^n0 of 
tha moat diaturbing aapaeta of pupil 
b0hai>iour in tha aehoot ia tha antagoniam 
b0twaan tha numaroua athnif^ groupa^ Thia 
haa i^aaultad in viaioua namacalling and 
even viotanea. It ia moat important that 
tha taa^her take avary opportunity A sn- 
i^ouraga tha aaaimilati^n of all nationatit%ea\ " 
SYiSEi HJFSri^G HERALD - Column 8, 
4th FabruaryM 1974. 

Social sensitivity to different ethnic groups can be engendered through ex- 
periences Which enable the student to identify directly with the values of 
others/ by conceptualising from another point vot; yiew, by experiencing the 
things that bring others dissatisfaction and fulfillment, and by experiencing 
the problems people from other cultures encounter in Australia. For e^wtnple, 
the direct exp#irience of trying to apeak a fpreign language would facilitate a 
studfnt*s understanding of the difficulties on$^ aight encounter in trying to 
convey a thought in a new language* Perhaps a niigrant working ifi. a milkbar, who 
was previously judged to be abrupt, would be recognised as having only an 

intonation problem. An Australian would have more tolerance and respect for 

..... »^ 

foreigners he encounters if he intimately identified with problems of 
w ccanmunication and realized they were not a reflection on the foreigner's 
intelligence; a bright student would encounter similar communication diffi*- 
rulties. 

' •] 

tt IS necessary to develop In the student an interest in and respect for other 
ways of life an^^l a feeling of empathy with other people if there is to be 
peaceful co-existence and prosperity in the school and in the loealf national, 
and international\comKunities». 

THE NATURE OF THE CORE CURRICULUM 



Ceneraj education vereus s j piecialixation 



**.^ur raoammandation that tha ourrioulum of 
ae'^ondcLTy pupita should inolude a eora of 
aub^asta* oommon to ctllf, in baaad on tha ^nn- 
viaticn that thara ara eartain fialda of 
thought and axpatianca of whic^h no adolaa-^ 
amnt ahould oa ignorant aa a paraon or aa 
2 sitiaan^ irraapaotiva of hie laval of 

ERIC 1 J * 



' ability and of tha Bituation in lifm in 

/jhi^h huf may lat0r find Him^atf^^ 
(Windham Hsport^ p. 82) 

f r * 

"^yhil^ it 19 0M§iintial that B^seondaty 
pupils 0hould 9har*^ a aommon background 
of thought and exparimnea^ there ie ample 
evidence ta Juetify the provieion, at the 
eume time^ af a variety of experience in 

i^fCfordan^e v'itk fh^ e^^rging ' ntereets '\ 
xnJ aptitudes of y.iuth^ :^e:^cni, the 
prorie iof: / *t eni^^le^ t '.e 

ee^^^ndary eahopl^ while offering a general 
edujition u>ithin and t^ithout the <ylaeerccm, 

^r. vide the meana vherety the "noat alle 
rur: ^ & ^ay pr ^greee to the tjp of their 
te^T fn th^ fielde of their epe^ial abil : t-'^^e 
. , , ""ht* third .^tjei^t of the prooiaion ^f 
ele.*tt'*ee * . .19 tO'-'^'ake the opportunit}4^ ffrr 
the Ui-^hievement of a me^eure of real euaeeae 
in eo^e a9pe<:Tt of aahoot uork on the part of 
thoee adcleecente who tend^ in other oircum^ 
9tano09^ to beoome eubmerged* « 
X fj^p. (^it. , p. 86) 

Th« above conc#pt« maka a clear distinction bet%reen prc^idin^ a general edu-* 
C4.tion which is necessaryt available^ and appropriate to ail students and 
oriented to the needs of the majority through the.core^ snd a specialized 
education which provides opportunities to meet* the ^specif ic neede^ abilities end 
desires of the individual student through electives. 

Thes^ d.isti net ions made so dearly in the HYNDltitff REPORT and reaffirmed in the 
recent AIMS OF SECONDARY EDUCATION IN NEW SOUTH tIALES have often been neglected. 
For example, we tee in the core a predominance of mathematics and science which 
carry these subject areas beyond the general ares and literal *coreJ of these 
subjects into advanced <Mid specialised realms which best fulfil the aims of the 
elect ives as stated above. Conversely » we see areas of study which are vitally 
important to general developmi^t entirely omitted frcm the core # suchr^as the 
direct study of man in varied cultural environments^ (Which ought to includ^e 
foreign language study). 

A reorganization of the core Curriculum is necessary for the general education 
of ^11 adolescents which makes provision for b^sic eiroosure to the varied areas 
of experience so that eve?y-s^i«|ent * s aptitude and interest in a given realm 6f 
study may'ibe determined *empirically^^^iMther than being determin&d *a priori* « 
To this end the jsTnior high school might run interdisciplinary programmes In a 
combination of subjects such as History and i^cial Science and foreign languages 
xr. f reference to the linear progression over three pt four years in individual 
iiuh. cts, tis at presents Only after such 'empirical' determination of Interests 
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And Abilities csn tne principles of election quoted above be fulfilled. Anything 

13 to proviif r.lv an extension to the particular experience and tendencies 
the student brinqa iichool from his home and socio*economic environment and to 
perpetuate a *cIoaed\system of education* rather than providing a general 
education Jim^d at exposing the student to and involyiiTg the student in new and 
potentially enriching realms of experience. 

Tne position of foreigin languages in the curriculum 

At present « foreign language study is classified under the conmunlcatlon elee-» 

tives m the curriculum. In^e AIMS OP SECONDARY EDUCATION the folloinring sufc- 
'ject ^iroupinqs are suggestedi* " " o 

" ^■'^muni .*3f • through :.2n(fuage and LanguagQB^ 
\ ^ the Arta. 

3*.?:*i^tk and f^lture - through the Soaial Soimnoea^ 
^.'•i^n.fe 2nd "TecfnnoZocfy, Arte and Crafta^ Morality 



elision. 

The Satural Enuironmaiit - through the Physieal and 
Bi^'l^^gi Sciancea^ ^and atudiea of Man^a Inter' 
4^?tw>r: uith the Satural Environment.^ 

A'l'na .'f ::^eJondary Edut:*ation, p. 20) 



Again it i^ proposed that FL study remain in the communication grouping as an 
alternative elective to areas such as drama or r.inedial reading. It appears 
that the function of F*L study for the majority of second^iry students has aqain 
been misinterpreted. iT.pIiclt if^ its Inclusion in this grouping is the erroneous 
conception of modern language study as an aid to English language deficiencies. 

Foreign language study within the ''Communications" grouping is certainly just if 1- 
able as la equally justifiable foreign language study withih the ^'Society and 
Culture** grouping. However , the rationale for each is distinct and may be dis- 
cussed m terms of goal orientation, inatrumentat versus integrative. 

"Tntf -^rientitzon ia inetru^entit- 4^n form 
'f The purpoaea of th^ language atudy 
refl&jt the more utilitarian value Qf 
* I inguiatin^ aohievement, auoh aa getting 

2h(?ai pr.^feaaionalty» it ia integrative 
'f the atudent i^a. oriented to learn more 
. jzij'jgt thiS other cultural (Community aa if 
h.' leeired to heaome a potential menher 
the other group.** 
iimtert^ 1961) 
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Fer«i<tn lanqu*g«. atudy a» aia elect iv t an lnatrua»ntal orientatioh * 

As a*, matrament of direct communication the nrincipie ooal^ of study vould^ 
of c'oursv^ be : nazrum^nt 2I . 

K% such* the prime performance objectives would be the language skills them** 
selves : listening* speaking, reading, writing. These objectives could be 
justified on several grounds* 

I The nation needs people who are functionally bilingual 

i.e. can fluently coanunicate in two languages for the 
purposes of defence, international trade, and inter- 
national relations. 

Y The local community needs prople who can communicate 

with migrant and foreign visitors for the purpose of 

conveying and obtaining information. 

/ • 

iii Australians will be able to -use 4:he language while 

travelling abroad. 



The above are highly valid justifications for studying a foreigir^^anguage and 
^. are necessary to the local and national community as well as for individual 
development. However, fulfillment of functions (1 <ind ii) requires ^a high 
degree of specialization and presupposes a high degree of interest and 
motivation, {^^e pinsleur, 1966.) The heeds refcfirred to in. (i4) can be sati^sfied 
by a minority of the general population* Regarding (iii) the number of - 
secondary students who will actually have the opportunity to use the language 
while travelling abroad also represents a mimrity of the general secondary 
student population. 

Foreign language study instrumentally oriented is not justified in terms of tM^ 
'\^. ma'^ority of secondary stiulents in Australia and oontequent'ly should not be / 
required of^all students. However,, it should be available for those wto ^0 
wish to specialize and who are needed by the community to specialise. 

< . 

Jlmilariy, foreign language study under **The Arts* which emphasises the 
development />f literary akillst.is also specialized and inapplicable to the 
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m^K>rity ot .secondary students, Att atatcKl in a previoua paper» there Is no 
'tfVUTeciC^^ to support the greater ef f ect ivenasa of developing the tkilltt of 

literary analysis throutjh foreiqn literature than through the literature of 
'dh#^9 own lanquaqe. Aqain« those vrho do wish to specialize in foreign litera- 
"tai»* -ihuuM tie able tu Jo so. The intellectual value of comparative literary 

studies IS indisputable. 

As :% part of the -Cojwnunication** artd ••Aiits** grouping, the designation of 
for^i^n language study as an elective appears in accordance with the principles 
'^■iyf election stated in the wYNbt'AM U!:pnRT, presupposing^ of courset an empirical 
haaia fur election^ 

Foreign language study m the core ; an integrative orientation 

As parr of the -Society and Culture"; grouping the principle goal of foreign 
language study would be int^gr^Tt ive . This goal would be the lessening of 
ethnocentr icity imi the dev*^ l ^^pm*. nt of tolerance regarding different ethnic 
groups and -i^radit ions. Foreign language study with an integrative orient?«tion 
would empnasi2e the social goals stated in the syllabus excerpts and discussed 
earlier in this pap»*r , - As such foreign language study would well fit within 
the general framework of secondary education. By placing this kind of foreign 
language study within the core, all students would be exposed to a vital socio** 
cultural experience. Such an experience might well provide an emplri.?al basis 
for election of more specialized foreign language and literature courses. 

e> ""nr^ plj*e zn.l pr: jvi ty of Ijnguag^e ncQd 

r**"z^s^^a^^'i^.Kt , There had been a tenden(jy to 
. • ;t^r fi r^ign lcinguage$ only as a prolonged, 
purel,^ x.^iiif'ni<y atudy for an tlite, rather thar. 
2^ 2 li**e^i4 experience in aommuniaati on^ of 
p.^*evtii: intereat ahd value to any young per 



^ linjuage atudiea have oatueB in ggtninf 

; t;rffr.*:ft!vee on ecci ^ ety ind in enriahin^ HY^ * 
'f .^^^rndary Educations p. t?) 



The position of foreign language study as an elective in the communications 
grouping is insufficient to achieve the social goals stateci above. 

^ . ^ ■ . -"^ ^ I 

■ THE PRESENT SITUATION 



• Enrolment ^j^ends of 'Foreign Han^uages and Social f^tudifts - 

Throughout this paper the parallel between Foreign Languages and Social Studies/ 
Science has been stressed. Not only is this parallel apparent in terms of 
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•yilAbu* aims and the functions they rosy Ideally serve m relation to contmunity 
needs, bat slso in terms of the percentage of students who enrol in these sub- 
]scts. Both Social Studies and foreign . language study lihare the smallest •enrol 
Bents in academic subjects in Porms II - IV, an 1 both enrolments are declining. 
ITAules 1-2, Appendix) 

t 

In ter^is of enrolment by level, by sex, and by I. O r the parallel ends^ and a 
curious juxtaposition becom«fS evident. 



Social) Studies and General Studies have the smallest percentages of students 
enrolling in Advanced Level and Level I, respectively. In contrast, French, 
German and Indonesian have the largest percentages of Advanced Level and Level I 
students in the secondary curriculum. 
(Table* 4 - ,5, Appendix) r 

There 19 a female majority among French, German and Indonesian students and' a 
male majority among SoQial Studies students. 
(Table 6, Appendix) 

In terms of the type of student who enrols there is another contrast : the mean 
I,Q. of the Social Studies candidature at the S.C.E. in 1972, wae M# with a 
standard deviation of II points of I.Q. The mean I.Q. of the French, German 
and Indonesian candidatures was l^g, with a standard deviation of 11 points. 
(Tables 4-^5, Appendix) 

These ^cmt fasts m terms of the kind of students who elects foreign language 
stuly or social study* and the level at which he enrols seem cur ious^ when com- 
pared to the commonality of the respective syllabus aims And the rationale for 
their existence within the general framework of secondary educ^j^lpnv^ • 

The need for greater flexibility 

While implicit in the ^.ims of general education as well as in the specific 
syllabus aims, the aforementioned commonality has not however # been 
^ acknowledged in our^'poli&ies and practices. This lack would partially account 
for the ooritrasting enrolments. /In the present system of secondary education # 
there Is a ten^rN?y towards compartmentalization often referr<»'^ to as the 
* faculty approach' • 
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**THwfr0 tj a n^aj to oV0raom« a numfc^r of 
• ;^pmm^^H problem9 , §uf^h a« that of §ubj00tB 

'in .*ut0r^ti^ht <yompartm0nt§ \ dull i^^pBtition 

jf ,«i4i*i««nt topi^0^ unn0a000ary ou0rlap in certain 

ar0a9, 9ignifioant omi99ion§ of §tudy P0l9vant 

• tuJtftfif^ and {napproprtata 0xp9atation9 of 

BtuJ^nt performaniye* ' ^' — 

'4t^tf jf Sn^oniai'jf Edu(^ation^ p. 28) 

. Addition«Uy» •nrolaent in ScMrial Studlts/Sciwice has uwloubti^ly been affected 
by Its tenninstior. in Pore IV. The definition of 'academic worthiness' appears 
to btt dominated by f^^tr iculation status. (Ate might well question why Social 
Studies and General Studies have never been acceptable as mstriculation subjects 
"irfhile specific courses in the social studies area such as History, Geography and 
Economics are acceptable. Social Studies # and now Social Science are not con- 
tinued directly in the senior school at allf and the closest approximation. 
General Studies* if ^sually considered an 'extra', 'easy' subject of no 

~_ 1 serious^ value. Some educators argue that achievement of goals indicated in 

these studiea are difficult to measure. We must take care not to, confuse 

-t- _ difficulty of measur4sinent with inability or un%iorthiness of teacshifig and 
ing. . ' 



'*A0 f^attiBrB Bu^h as akitla, attitudes and methode 
of thi'^king underlying a aubjaat have bean given 
•ii^v pr^-yminenee in eutjeet after eubject, the 
b .'uniariee between aubje&ta have become leaa 
definite than in the paet ^ . . 

. . . a ^cTe flexible ayatem in Dhich inter^ 
iia<yi plinary atudiea» or aeduenaea atlouing 
•^ru'^'n^nt from one -^f theae ai$:Tiplinee_ to anjther^, 
"^jy b^ ^^^naidered. " 

fAtma Secondary Education^ p. € and p. 23) 

The status and priority of secondary school subjects based on their degree of 
'correspondence to university disciplines must be changed in accordance with the 
t^^it^lliK^^^^^ all adolescents and with modern educational 

theory, whic^ is becoming more 'process' oriented*. 

WBCRE ODES FOREIGN LANGUAGE STUDY BEIX)NG IN THE CURRICULUM? 

I* ' ■ ' 

■'{^ 

J- ■ ' : 



The jirinciple question, in terms ♦of education r^^evanee is nbt ''Why do the 
aim^fl zriti€0 :n f dt/Y* r*^n:?t*a letiseen foreign language dtudy and Bocial atudy 
i?x:* ! . but rather^ 'UA^ t^ommitted to the fecial aima atated in the Wyndham 
.»tf.» r*, r^.:'.:4«>c» rr^yu'^ent, the ^'oci^: .TtuJiea and Social Scianoe ayllahi, and 



-. iiJ) 



th^ if ; r^*f'.j*i :.iKjuzji^ d^tlni:'' Xf we answer affirmatively, then th*» 
lu«|ical conclusion is a ;oininq of forces and resources between social science 
educators %r\4 foreign lanv^uage educators* Foreign language study could benefit 
from the male student population and from a non-elitist candidature. Social 
Science could benefit frors some of the elitist* s academic and social prestige 
and from the female student population. Together they could make provision in 
the soci ^-cultural area for the majority of secondary students* including the 
entive ran^e of ability levels. Asian Studies is already beginning to show such 
a trend. 

'By ?Tx:>ving foreign language study in Forms II • IV from the 'language - arts* 
;|roapin^| into the 'society and culture' grouping^ the rationale for the exist- 
ence '.'t t' reiijn language <5tudy in the curriculum could he fulfilled. Within 
the ccne,» jia part of the social sciences grouping* competing along with History* 
;*f.v|r.tphy . the subject would be available to the majority of students* and the 
declmo )t enrollments could be halted. 



I 

• I 

I - , I 

rort»i.}n lanVfivie ^tikly IS in a state of crisis. If the present trends continue* 
by n94 : >r»*uin language iitudy will have evolved out of the curriculum. 

Social^eJucat ion is bypassed by the majority. Indifference towards the problems 
of otliers prevails. The educational machinery moves slowly* 

How serious jks we in stopping the decline of FL study? How committed are we to 
promot m^N^ntra-culturai and cros^a-cultural understanding? 



^ " ne mjrld rhrough Education**, - enpha&iaeB the 

f ^ iut^Jtion in iyreating internat i onaj. unity 
jK)k unAeppt zniip Modern ac'^'^uKiiy.it.iona can 
elirtinite the physical dxetance bettjeen nationa, 
^ut the aeparation between the^ regain \jith 

■ aT iius^'k J* zctor 3 aa ftxptiniing e iwyat ion. " 



^iniater for EJuoation, t^une, 19^3} v ^ * ;\ 
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